
Pupil premium strategy statement 2021-22  

School overview 

Metric Data 

 School name Chislehurst school for girls 

Pupils in school Over 1000 (Y7 to 13) (numbers for Y7 
and 12 TBC) 

Proportion of disadvantaged pupils 28% (Y8 to 11 for 21-22) Y7 to be 
confirmed 

Pupil premium allocation this academic year £252.035 

Academic year or years covered by statement 2021-22 

Publish date August 21 

Review date Termly then end of August 22 

Statement authorised by Mrs French (Headteacher) 

Pupil premium lead D Forder/ E Mensah 

Governor lead Mr L Picknett 

Disadvantaged pupil performance overview for last academic year (20-21) 

Progress 8 -0.28  

 

Ebacc entry  30% (45% whole cohort)  

Attainment 8 4.5  

Percentage of Grade 5+ in English and Maths 42.6%  

Strategy aims for disadvantaged pupils for 21-22 

Aim Target Target date  

Progress 8 Better P8 when 
compared to 
disadvantaged students 
in similar schools and 
PP nationally.  

July 22 

Attainment 8 Attainment for PP is 
within ½ grade or less 
when compared to the 
whole cohort. Our PP ‘ s 
attainment 8 is better 
than that of PP 
nationally.  

July 22 + termly review 
to look at trends/ 
patterns 
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Percentage of Grade 5+ in 
English and maths 

Achieve at least the 
average for similar 
schools of E/M 5+ and 
reduce the gap within 
our own school.  

July 22 

Other : KS3 To have upward trends 
in “secure and 
exceeding grades” as 
we go through the year 
+ gap narrows between 
PP and whole cohort for 
% of secure and 
exceeding grades. 

After each assessment 
point (comparison with 
the previous one) + final 
review July 22.  

Ebacc entry Increase the number of 
PP taking up MFL and 
increase the take up of 
MFL in general.  

Overview following 
options choices for 
September 22.  



3 

Teaching priorities for current academic year 

Measure Activity Link to action research 

Ensuring that the 
gaps that might 
have emerged 
during the 
pandemic are 
closed at all KS. 

1) high quality learning through effective 
delivery  

- Focus on recall, spacing and 
interleaving techniques 

-bought materials (revision books, 
booklets on specific topics etc…) 

-whole staff CPD: Literacy, recall 
techniques, sequencing the curriculum 

-Faculty CPD: sharing of good practice 
(SOW, sequences, moderation etc…) 

-ECT training on PP: Aims> to be clear 
about the PP students in their classes, 
the strategies linked to monitoring them, 
the high expectations and the fact that all 
PP are NOT low ability (importance of 
data linked to PP).  

-high expectations for all: expectations 
placed on PP students are the same as 
the rest of the cohort supported by on-
going data analysis.  

 

2) Monitoring/ data use for learning 
purposes 

-systematic academic monitoring of PP 
in lessons 

- data points inform interventions where 
necessary (Maths and English mainly for 
Y11) by our own members of staff.  

-cumulative testing to ensure that gaps 
have been filled and that knowledge is 
secure (all KS) 

-meetings with Faculty leaders to look at 
data after AP and put in place strategies 
for this group or students who are part of 
the PP group.  

 

Link to the NFER research on the 
most effective ways to support 
disadvantaged students:  

• Quality teaching first 
(importance of high-quality 
input in lessons) 

• On-going monitoring of the 
group to ensure progress in 
lessons and over time. 

• On-going high standards in all 
lessons.  

• Meeting students’ needs where 
specific needs have been 
identified through the use of 
data. 

• Investment in staff training to 
support the areas that leaders 
feel are needed in order to 
achieve this first measure/ 
teaching priority.  

• Holding staff accountable for 
the progress of this group of 
students 

 

(links to the summary of research from 
the DFE on: evidence for excellence in 
Education) 

 

Links to the EEF guide to pupil 
premium spending: 

• All teachers including ECTs are 
effective deliverers and that 
CPD is put in place to support 
them.  

• Interventions for small groups 
to reinforce classroom 
teaching. 

 

Development of 
Literacy and 
vocabulary 

-KS3 base line testing to identify 
students in need of early intervention 
(chronological age vs reading age) 

-use of Lexia: intervention at KS3 

-peer reading (terms 2 and 3) for KS3 

Link to the NFER research on 
excellence in education:  

• Meeting students’ needs where 
specific needs have been 
identified through the use of 
data. 
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-focus on reading throughout the school 
at all KS: 5 minutes reading at the start 
of each lesson.  

-focus on language and vocabulary devel-
opment in all subjects at all KS: language 
teaching should develop breadth (vocabu-
lary size) and depth (understanding and 
use in context).  

- opportunities to develop speaking skills 
in lessons and outside lessons at all KS 

• targeted reading aloud and text dis-

cussion; 

• explicitly extending pupils’ spoken 

vocabulary; 

• the use of structured questioning to 

develop reading comprehension;  

• the use of purposeful, curriculum-fo-

cused, dialogue and interaction. 

- CPD on Literacy  

- use of accelerated readers for English 
team and how to draw out some data 
leading to next steps for Years 7 and 8.   

 

• On-going monitoring of the 
group to ensure progress in 
lessons and over time. 

• On-going high standards (of 
Literacy/ vocabulary use) in all 
lessons 

• Staff development 

 

 Links to EEF guide: 

• Case study of the Aspire trust 

(breadth and depth of 

vocabulary) 

The EEF oral language intervention:  
 

• Oral language interventions em-
phasise the importance of spo-
ken language and verbal interac-
tion in the classroom. They are 
based on the idea that compre-
hension and reading skills bene-
fit from explicit discussion of ei-
ther the content or processes of 
learning, or both. 
 

Link to Department for Education re-
search (2018):  

• suggests that, by the age of 
seven, the gap in the vocabulary 
known by children in the top and 
bottom quartiles is something 
like 4,000 words (children in the 
top quartile know around 7,000 
words). 

• For this reason, we need to un-
derstand the importance of vo-
cabulary and support its devel-
opment so that children who did 
not develop this foundational 
knowledge before they start 
school are helped to catch up. 

Enabling digital 
access to T&L 
follow up and 
revision for exams 
in Y11(terms 1.2 
and ½ term 3)  

- providing digital help (WIFI / routers for 
example) to PP in Y11 classes (where 
needed), as HW and many resources 
are on line for students.  

-opening IT facilities in school for PP in 
Y11 

Report on: coronavirus: the wrong side 
of the digital divide (June 20) 

• “The move towards technology 
exposed the stark digital divide 
that exists in this country. Many 
of the poorest children are likely 
to be the most severely affected. 
For example, Office for National 
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+ doing the same 
for last ½ term for 
Y10) 

Statistics survey data published 
in 2019 tells us that around 
60,000 children aged 11 to 18 in 
the UK do not have internet con-
nectivity in their home, and 
around 700,000 do not have a 
computer, laptop, tablet or iPad 
at home.” 

Maths focus to 
close the gap 
between PP and 
non PP 

- interventions in KS4 and KS3 for 
identified students  

Links to the EEF:  

• Targeted support strategies 
where needed to supplement, 
reinforce the classroom learning 

Barriers to learning 
these priorities 
address 

-gaps left by the pandemic 

-Linguistic gap 

-digital gap for exam classes especially.  

- social setting: lack of facilities at home. 

 

Projected spending  £ 59.000  

Targeted academic support for current academic year 

Measure Activity Links to action research 

KS4 PP • Interventions in Maths and 
English for Y11 

• Support in MFL to prepare 
Speaking exam for Y11 

• Work on attendance of PP vs 
non PP: Y11 and Y10 

• Faculty strategies review 
meetings with D Forder or E 
Mensah: for a small group of 
PP students whose 
achievement across subjects is 
a concern (focus on Y10 and 
Y11) 

• Limited alternative provision 

 

Links to the EEF tiered approach: 

• Meeting students’ needs 
where specific needs have 
been identified through the 
use of data. 

• Structured interventions 
Small group tuition or One-to-
one support  

• Wider strategies that relate to 
the most significant non-aca-
demic barriers to success in 
school, including attendance  

 Links to NFER and DFE: 

• Monitoring 

• accountability 

 

KS3 PP 1) Literacy: 

• interventions for identified 
students with very low prior 
reading cores (big gap between 
chronological and reading 
ages) through Lexia  

• accelerated readers for years 7 
and 8 

LINKS to EEF tiered approach: 

• Meeting students’ needs 
where specific needs have 
been identified through the 
use of data. 

• Structured interventions 
Small group tuition or One-to-
one support  
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• early identification of Dyslexia 
in PP through testing 

2) Numeracy: 

• Maths intervention for identified 
students in Y7,8 and 9.  

• oral language intervention 
approach to reading and 
comprehension (through ac-
celerated readers) 

 

 

Barriers to 
learning these 
priorities 
address 

• Misconceptions and gaps from 
the pandemic leading to a lack 
of foundations on which to build 
new knowledge. 

• Lack of reading/ 
comprehension skills 
preventing Curriculum access. 

• Poor or inconsistent attendance 
leading to an increase in 
knowledge gaps. 

 

Projected 
spending 

£ 58.000  

Total for 
quality first 
teach and 
targeted 
educational 
support 
towards filling 
in gaps 

£58.000 + £59.000 = £117.000 on 
T&L 

 

Wider strategies for current academic year 

Measure Activity Links to action research 

Overall Well-
being 

1) work done by the Family Liaison 
officer 

• reaching out towards hard to 
reach families,  

• counselling,  

• mindfulness,  

• signposting to agencies, 
relaxation sessions before 
exams) 

2) attendance:  

• work done by the attendance 
team led by Mrs Lord 
(attendance meeting, home 
visits, pick-ups etc…) 

• Attendance reward scheme 
for KS3 led by Mrs Shimmin 

Links to the EEF tiered approach:  

• Wider strategies relate to the 
most significant non-academic 
barriers 
to success in school, including 
attendance, behaviour and so-
cial and emotional support.  

Links to Gov UK: improving school at-
tendance report (this also supports the 
work of our Family Liaison Officer): 
update of the 26th July 2021. 

• Monitor and analyse attend-
ance data regularly to ensure 
that intervention is delivered 
quickly to address absence  
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• Use attendance, pastoral 
and SEND staff who are skilled 
in supporting pupils and their 
families to identify and over-
come barriers  

• work in partnership with fami-
lies and other agencies that 
may be supporting families, for 
example, children’s social care 
and early help services to cre-
ate action plans for the families 

• Review strategies 

 

Tackling the 
cultural and 
financial gaps. 

1) participation in clubs and trips: 
focus on PP ratio/ monitoring/ 
incentive/ financial help (led by Mrs 
Shimmin and Mr Rutter)  

2) PP event: motivational speaker > 
aiming to inspire and develop 
ambition (led by Ms Mensah) 

3) enabling funding: trips, events, 
access to digital equipment, uniform, 
PE kit etc… 

4) ensuring that leadership 
opportunities are regularly offered to 
PP students (KS4 especially).  

5) free school meals (£50.000) 

 Link to DFE research on motivation in 
high-ability PP students (Nov 2018):  

• A key finding from the research 
was that successful support for 
the most academically able dis-
advantaged pupils was not 
about a single intervention. It 
was about a suite of activities 
that, individually and together, 
made a positive impact; In addi-
tion to academic extension, cul-
tural enrichment, personal de-
velopment and removal of fi-
nancial barriers to achievement 
were needed for a full impact 
on the high ability PP.   

• Other finding was that using 
partnerships: universities, Art 
partners etc… was another key 
feature of success for High abil-
ity PP. 

Link to the NEA (National Education 
Association in the US): they did a 
study in 2018 of adults from a variety 
of backgrounds and abilities, including 
disadvantaged families. 

• The study found that, regard-
less of gender, ethnicity or soci-
oeconomic status, youth who 
take educational trips have bet-
ter grades (59 percent), higher 
graduation rates from high 
school (95%) and college 
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(63%), and greater income 
(12% higher annually).  

• In fact, 89% said educational 
trips had a positive, lasting im-
pact on their education and ca-
reer because the trips made 
them more engaged, intellectu-
ally curious and interested in 
and out of school. 

 

Barriers to 
learning these 
priorities 
address 

• Complex background of some 
families prevents the students 
from focusing on their studies 

• Lack of commitment to school 
due to outside factors 

• Work on the negative 
feelings/ motivation towards 
school and education 

• Combat the lack of resources 
that students need (space, 
access, materials) 

• Lack of opportunities to 
experience cultural events, 
trips 

. 

 

Projected 
spending 

£ 136.000 on wider strategies  

Monitoring and implementation  

Area Challenge Mitigating action 

Teaching 

Having the time and resources to 
develop retention and assessment  
strategies/ materials and use them 
as an integral part of the usual 
lessons while covering the rest of 
the programmes. 

• Ensure CPD time 

• Embed strategies from 20-
21 

• There has been a review of 
SOW 

Targeted support 

Ensure that all interventions and 
support strategies are successful 
and bring progress/ positive 
outcomes for the best possible 
impact on individual students.  

• Training if fully implemented 

• PP review meetings for 
accountability 

• Termly reports to Governor 
on all PP aspects 

 

Wider strategies 

Ensuring that families fully engage 
with our Family liaison officer and 
attendance team 

 

• Have consistent staff 
members for specific hard to 
reach families to enable the 
development of positive 
relationships 
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Follow up to trips, events, 
programmes to measure the impact 
on learning and Assessment Points 
outcomes 

• Use rewards schemes 

• Time: Enable DF/EM and 
LSh to track progress, 
engage with students and 
put in place key strategies 
for students who have been 
identified as needing extra 
support.  

Review: last year’s aims and outcomes 

Aim Outcome 

Progress 8 • PP is on -0.28 / Whole cohort + 
0.2  

• PP was on -0.5 in 2018-19 (last 
exam results) and against national 
of - 0.39 in July 19 (last exam 
results).  

Being better than the PP nationally was 
our target and we have achieved that.  

Attainment 8 • PP is on 4.5 grade average 

• The whole cohort is on a grade 5  

• This represents ½ grade difference 
between PP and the whole cohort).  
Being no more that ½ grade away 
was our target for this year and we 
achieved that.  

• This is an upward trend compared 
with the last exam results in 18-19 
(A 8 was at 4.1 and there was ¾ 
grade difference) and it is a similar 
picture to last year TAGs at 4.5. 

Percentage of grade 5 + in E/ M • PP : 42.6% / WC: 49% 

•  PP percentage of grades 5+ in 
E/M was 29% in 2019 (last exam 
results for PP).  

• The gap with the Whole Cohort in 
our own school has reduced by 
1% compared with the 2020 
outcomes.  

• Reducing the gap was one of our 
targets and has been achieved. 

KS3: the new assessment system uses: 
Exceeding, secure, developing and 
emerging grades.  

The new aim was to look at the increase 
in secure and exceeding grades over the 

In March 2021:  

• Year 7> secure grade showed 
20% for PP and 26% for the whole 
cohort, while exceeding was at 3% 
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course of the year, showing the 
embedding of knowledge and the 
acquisition of new learning and a 
narrowing of a gap between PP and the 
cohort in the secure + brackets.   

for PP and 4.7% for the whole 
cohort.  

• Year 8>. Secure grades were on: 
15% for PP and 27% for the whole 
cohort, while exceeding grades 
were 1.6% for PP and 3.8% for 
the whole cohort. 

• Year 9> The percentage of secure 
grades was: 22% for PP and 32% 
for the whole cohort, while 
exceeding was 2.6% for PP and 
6% for the whole cohort.  

The March data shows that learning took 
place during remote teaching but that 
learning was not done in depth.  

 

The aim was to ensure a progression in 
the percentages of secure and exceeding 
grades throughout the year and the July 
data shows the following > 

In July 2021:  

Year 7: Whole cohort vs PP  (AP= As-
sessment point) 

• WC: Exceeding % 12.88 (4.7% at 
last AP) / PP: 6.9 ( 2.8 at the last 
AP)  

• WC: Secure % 38.8(26.2 at the last 
AP) / PP: 33.6 (19.9% at the last 
AP) 

The gap in the secure bracket has re-
duced between the cohort and PP (it was 
7% at the last AP and is now 5%) 

Year 8:  

• WC: Exceeding % 13.25(was 3.8% 
at the last AP) / PP: 6.99 (was 1.55 
at the last AP)  

• Secure % 39.04(was 27.6% at last 
AP) / PP 29.92( 15.2% at the last 
AP) 

In the secure bracket, the gap has re-
duced by 3% from 12% to 9% between 
the cohort and PP.  
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Year 9:  

• WC: Exceeding % 17.54(was 6% in 
the last AP) / PP: 9.06(was 2.5% in 
the last AP)  

• WC: Secure % 37.78 (was 33% in 
the last AP) / PP: 31.22(was 22% 
on the last AP) 

The real improvement is in the Secure 
grade where the gap has narrowed: 6% in 
this AP vs 10% in the last AP. 

Wider support Attendance: between March and July 
varied week by week (% between>>>)  

  

Y7 PP: between 
93.5 in March and 
93.3 in July 

Y7 WC: between 

96.3% in March 
and 95.7% in July 

Y8 PP: between 
85.7%in March 
and 85.4 in July 

Y8 WC between 
93% in March and 
92% in July 

Y9 PP between 
90% in March and 
88% in July 

Y9 WC between 
95% in March and 
92% in July 

Y10 PP between 
95% in March and 
90.5% in July 

Y10 WC between 
96%in March and 
92% in July 

Y11 PP between 
91% in March and 
88% in May 

Y11 WC between 
94% in March and 
92% in May 

Case studies were done on specific 
students whose attendance was a 
concern and specific strategies for each.  

Some of the strategies used were: 

• First day calling 

• Work with other agencies 

• Collection from home 

• Home visits 

• Progressive return to school for 
emotional reasons, Medical needs 
or MH cases where needed.  

The gap has reduced slightly in KS3 and 
widened slightly in KS4 when we look at 
March and July figures.  

 

Well-being and work with students from 
complex families: 



12 

COUNSELLING 2020-2021 Category Num-
bers of students  

• All numbers receiving support – in-
cludes “triage”,  

• internal school counselling (cur-
rent/historic), 1:1  

• short support, Mindfulness etc. : 
• 126  
• Pupil Premium receiving support : 

45  
• Multi-flag i.e. PP plus SEND or social 

services intervention : 20  

126 students have received intervention ei-
ther direct through 1:1 or small group sup-
port with Trefor Bevan, or via initial “tri-
age” and in-school or external referrals or 
signposting to relevant agencies. Of these 
126 students, 45 are pupil premium i.e. 
36% of those students receiving support 
were pupil premium students, which shows 
the importance of the wider support: of 
these 45 students, 20 are classed as “multi-
flags”, i.e. have another additional vulnera-
bility such as SEND or social services inter-
vention. As part of the Safeguarding Team, 
Mr Bevan worked throughout both periods 
of “lockdown” with PP families making reg-
ular rolling contact with students with one 
or more significant vulnerabilities, connect-
ing via telephone, email and video link 
(Teams). 

 

 

 

 


